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Aims of the film and its use

A main problem of all observation is in extracting relevant information from a mass of
complex activity. As well as learning observation skills it is also important to be able to
identify which type of observation is required. In this tape you are shown two types of
observation: time sampling and event sampling.

Time sampling

Time sampling is offen used where there is a concern about an aspect of behaviour. It
involves observing a child for an extended period such as a whole morning/afternoon
session, or even a whole day. A record lasting for a predetermined length of fime (e.g.
30 seconds or 1 minute) is made at regular intervals (e.g. every 10 minutes or every hour)
about what a particular child (or group of children) is doing. It is a useful technique for:

+ Observing a child’s fotal behaviour and to find out what a child does typically
during the course of a day.

+ Focusing on a selected aspect of behaviour to reveal the frequency of that
behaviour.

+ Focusing on an activity involving a group of children using a particular resource
e.g. the book or home corner, to evaluate the appropriateness of the provision.

Disadvantages of this technique are in being fied to clock watching and being restrict-
ed to only recording events that happen in the predetermined period.

However, if appropriate it will give an objective record of behaviour and will show if con-
cerns need intervention.

Before starting any observation you must ensure that you have clear aims. Without an
aim and focus no useful conclusion can be drawn.

Event sampling

In confrast to time sampling that selects information from a stream of events, event sam-
pling concentrates on a particular short period of behaviour — the event you are inter-
ested in that occurs at intervals. The length of the observation cannot be predeter-
mined as it is dependent on the length of the event.

It is frequently used, for example, to observe:

+ Aggressive behaviour
+  Quarrels



+ Aftention seeking
+ Bouts of crying or comfort seeking

Before starting a full observation you will already have observed and formed possible
concerns. With any observation a clearly defined aim will need to be identified so that
you know exactly what you want to record.

The disadvantages are the difficulties of being constantly alert and ready to record the
event. However it does give a very closely focussed view and allows that whole event
and possibly its build up to be recorded.

About the video sequences to use for observations

We chose two quite different children to observe and filmed them individually for one
afternoon session at their nursery. They had both been attending the nursery every after-
noon for one month. Most of the children in the class had settled in well. After consul-
tation with the staff it was decided to film a very quiet girl and a lively boy who often
seemed to be involved in disruptions. Most of the sessions involved free play and the
children were able to wander about among the various activities staying with them as
long as they liked, playing with who ever they chose.

For both children a time sample and an event sample were filmed. The purpose of this
was twofold; to provide examples of both techniques and also to compare the informa-
tion that was gathered from the two methods.

Using the video with students

Firstly you can talk about the aims of the observations. Then you may wish to look at the
segquences one clip at a time, perhaps repeating the clip to allow students more time to
observe properly what is happening. The clips are numbered in the top left of the pic-
ture to make it easier to find the right bit if you rewind, and to link it with the observation
in these noftes.

The dvd can be paused between clips to allow students either to write down their own
observations, or to look at the observations we have made in these notes. You may pho-
tocopy these notes for students to use. There are also blank observation forms for stu-
dents.

After viewing a complete sequence of video clips you can ask students to:

+ Interpret the observations and/or discuss what they have learned from the
observations.

+ Consider whether the observations meet the aims set out at the start of the sequence.

+ Discuss how appropriate the particular observation method was.

+ Discuss other situations where the particular observation method could be useful.



The wvideo sequences

Our observations

Sequence 1 - Laura - Time Sample

Background to observation

Laura is a 3 years 9 months girl who has been attending the nursery in the afternoons for
4 weeks. The staff were concerned because she didn't speak or answer them when
they fried to talk to her and she also seemed to be very withdrawn not seeming to
socialise with the other children. Staff had even begun to wonder if she was deaf. The
sessions are mainly free play and the children are free to choose from the available
activities. There are 20 children and 2 staff.

Aim
To see how Laura spends her fime and see if she speaks or socialises with the other chil-
dren and/or staff.

Method
Laura was observed every 10 minutes for 30 seconds over a 2 hour period.

Abbreviations: 7 = Zeacher, L = lawra

No. Time & setting Others present Actions & reactions Language

| 11O pm Teacher and General chatter as 7T Zalks o None
Classroom in  half" of’ class group. L 5/1‘5/139 cross-leqged
circle walching whad s going on.

2 1.20 pr Alone L stands behind cownter wafc/ﬁnj None
Yorme corner into man classroonr doing nothing.

3 1.30 prm One 3/r/ Gir/ Spea(\s Zo L. L rmakes eye None
Yome corner contact then looks acoay and

walches others. Then She Cwurns
back and smiles submissively
Crowth corners not erned ap>




4 1.40 pr» Alone L stands belind cowrnter pia/\/’/nj Up  None
ome corner iterms wunder the cownter and
waching others pass.
5 .80 pm One gir/. L stands behind counter and None
Wome corner watlches other 3/r/ Sz‘ano//ng nex? to
Aer /ron/ng.
6 2.00 pm Tewo children. L stands by counter /Zo/c/fng Zhe None
Yorme corner iron. A g'rl gpproaches her and
Zakes the iron of ¥ her and Zhen
returns . L submissively allows
this and stands a)az‘c/7/n3 the same
5//-/ as she plays coith a dol/.
= 210 pm Small group L stands behind cowunter catching None
ome corner 2he other children p/aying and.
inz‘eracffnﬁ arowund her.
s 2.20 pm Srall group L sits a the Zable waZ‘C/zfng Zhe None
ome corner other children p/ay/nﬁ.
9 2.30 pr Teacher and L picking up toys. T giving None
Yome corner  Small group instructions 2o L and others. L
look's wup at 7 and p/cfS Up more
Zoys.
10 2.40 pr Teacher and Sits on rocker alone wafc/ﬁnj None
P/ayjroano/ nurSery nurSe others.
with owtdside  and cwhole
e?a//vmenz‘ class of
C/w'/a’ren.
1 2.50 pm Whole class Hbout 2o climéb Slide when ancther None
Playgrocind g+ pushes her back and goes £irst.
L stands back and wddches as
ot hers 9o n £ront.
12 3.00 pm Whole class Stocps at C/I'M.él'ng Frante waZ‘C/ﬁng None
Playgrocnd as children play inside. Turns 2o

look at T who Sriles ad Fer.

Interpretation

Laura - Time Sample

Laura spent almost all the free play period in the home corner, mostly on her own behind
a counter in an isolafing position. Nearly all the time she is watching the other children



playing but she doesn’'t become absorbed in play either with others or on her own.
When she is approached by other children she makes eye contact but doesn't speak
and behaves very submissively e.g. allowing a toy to be taken from her without protest.
She does smile and seem to be interested in the other children’s interactions.
Throughout the observation Laura does not speak.

Laura - Time Sample Conclusion

The observation revealed a girl who doesn’t specak to children or adults and seems rather
isolated. The time sample observation is inconclusive about whether Laura does speak
at all. Clearly it is possible that she did speak and/or socialised more outside the time
sample periods. It is also possible that she speaks at home but not at nursery. An event
sample is likely to tell us more about Laura’s socialising at nursery.



Sequence 2 - Laura - Event Sample

Background

to obserwvation

Laura is a 3 years 9 months girl who has been attending the nursery in the afternoons for
4 weeks. The staff were concerned because she didn't speak or answer them when
they fried to talk to her and she also seemed to be very withdrawn not seeming to
socialise with the other children. Staff had even begun to wonder if she was deaf. The
sessions are mainly free play and the children are free to choose from the available
activities. There are 20 children and 2 staff.

Aim

To see if Laura speaks or socialises with adults or children and if so how.

Method

Every intferaction where Laura was spoken to, or spoke herself, was recorded.

Abbreviations: 7 = Zeacher, L = lavra, C = Chi/d

No. Time Antecedent

Interaction Non Verbal Speech

Communication

I Lo pr Sl'z‘z‘/ng in circle T asks L whad L loocks aoay and Zhen None .

with other
6/7/'/0/1‘817 ana/
Zeacher (7).

2 1.22 pr1 L alone in
Aouse corner
behind cowunter
with phones.

3 130 pm L in house
corner behind
counter.
Ancther C in

Front pﬁon/ng.

4 14 prr L in house
Corner alone.

She wants to  makes eye contact. She
p/ay A doesn t respond Zo Ts
Speech and crings Aands .

C approaches L nods, srules and rmakes None.
and asks a eye contact.
fae\SZ‘/oh,

C Zalks about L makes eye contact and None.
and phones her sSrules. L copies and

dad. picks up ancther phone.
Says
‘ h/ya ) on
plone.
C approacfes L accepts phone and None.
and offers L a puls it o her ear. She
phone 54}/,‘,,5 5/7ra35 Shout/ders.
“ here“‘S yvour Says :
~”ant - *h/ya' on
plione.

Concequence

TSa&ge&f\S anct her
child take L to 2he
p/a}//-oom and L leaves
wwith the other child.

Child Lurns and plays
with ancther C.

C /eal/eS.

C /ed\/eS.



l.s§ pr

2.05 pm

2.0% pr

212 pm

2.1F prm

2.22 pm

2.2% pm

L alone in
house correr
//-on/ng.

L in howuse
Ccorner —
stands by
ironing board
wadcHing teo
other children.

L in hore
Ccorner standin
éy Counter as
Zewo C
approach her.

L in home
corner 5/z‘t/n3
& table
waz‘c/w'rg.
Another C also
sits at Zable.

L in home
corner Sittin

alone at Zable.

L in horme
corner sittin
a table

ewalc hing.
Other C and 7

present for

clearing tp
irme.

C approaches
and Zalks to L
QAOL(Z( /Al‘onlbhg,
a)dnz‘inﬁ Zo

Play.

Other children
are looking For
a cup. Ltells
Zherm where
Zhe cup /S.

C offers L a
boeo! as a
ket?/e.

C Zalks to L

“ Are you /7aw‘n3
a nice day .....7
Ancther C
approaches and

3/1/35 Zher

both dinner 2o
eat.

C comes o
sit faé/e
eith her and
stards ia/,(’/ng.
Ancther C

3/\/85 Aher riore

dinner.

7 asks L to

put the dol/s

Zo bed.

L in home cor— 7T asks L if

ner Sl'z‘z‘/ng at
Zab/e a.)QZ‘C/w‘nﬂ.
Other children
and TSZ‘///
clearing wp.

She can Find
ancther basket.
7 asks L i
She's Found
Zhe basket.

L rmakes briet eye None.

contact.

L /istens and wdalches “There's a

and point's o where the cup Chere

cup is. — over
there .

L rmakes briet eye None .

contact but doesn'?

accept.

L rafkes eye contact and None.
Srles.

L nods and speaks to the " That ‘s
yours

£irst child.

Mafes eye contact and None.
Srles.

L responds /‘Mmec//az‘e/y. None.

L makes eye contact and None .
nods. (Goes and gets

dolls clotthes. [ makes

eye contact and goes Zo

et correct iterr, returns

with it makes eye con—

tact and sriiles.

8

C turns acoay to play
with others.

The C sti// can‘z‘ £ind
cup and although L
rakes one inlerven—
Zion, she doesn
include herselr Fur—
Zher in 2he gare and
SZ‘Q/S st 1179 alone.

C leaves and L
walches ther
wringing her hands.

L Aej/ns Zo enter into
garte.

L lef? alone.
Pretends to eal Food.

Sits back ot table as
Soon as Zask
completed.

Carries on f/'c/y/‘ng wp

on own 1nmtiative.



2.30 L in hore 7 asks L For L makes eye contact and None. Continttes Co help
Pr1 corner /ze/p/ng more help coith sriles and nods in tidying wp.
clear way with dolls and response. A)////nj/y
other C and 7. PULLing acoay, Aelps, /’o//ow/ng 7s
Zrying o get L instructions and pointing
Zo talk. when asked where She
wants Somez‘/linﬂ put.

2.32 prm L 30[/73 into C asks L for None. Kuns back to home
corridor o Hhelp coith corner and 7.
pUL et atoay. Z‘a,é:'ng ofF
Ancther C is apron. L

ia,é/nj oAfF immediately
apron. Hhelps.
2.33 pm L in horme 7T asks L are L nods, Ma,é/ng eye None. Looks //ea\Sec/ with
corner with 7. e nea/-/y Z‘/dy contact and Sriles. herself as she and 7T~
roew [_aara? ' ﬂna//y /ea\/e Ahore
L swwitches corner.
light's ofF

when asked.

2.42 pm L in Sits on rocker. L responds immediately — None. Left alone L gets
p/czygroana/. A 50}/ gets on  and lets him ofF. back into rocker.
and L gets ofF
and rocks hinm.
He sass he
wants Zo 5ez‘
oAF.

Laura - Event Sample Interpretation

Although Laura takes herself to an isolating position behind the counter in the home cor-
ner, there are lots of occasions when others approach her giving her opportunities to
socialise. When the teacher asks Laura what she wants to play with she wrings her hands
indicating that she feels very agitated and nervous. However in all cases Laura makes
eye contact and often smiles giving the impression that she does want to socialise.

When other children do approach Laura she doesn’t extend any of the contacts of her
own initiative and this results in the other children leaving her quickly to find more recep-
tive playmates. Laura often copies what the other children do in their playing, tending
to indicate ‘| want to do this with you' (e.g. ironing and phoning). But this doesn’t work
as a way of encouraging others to stay and play because she leaves it too late — the
potential playmates have already moved on.

Laura does talk. Several times she speaks into the telephone. She also offers others infor-



mation when she thinks she has something useful to offer. “There’s the cup, over there”
shows she can speak clearly and hear and understand what's going on very well.
Towards the end of the free play session she ventures out from behind the counter and
begins to enter into the make believe game of serving dinners. She doesn’t speak in the
presence of the teacher even when encouraged, although she appears keen to please.
She complies with all requests made of her by adults and children.

Laura - Event Sample Conclusion

The observation reveals a girl who gives all the signs of wanting to interact with other chil-
dren. There are no indications of any hearing defect — in fact quite the contrary. She
doesn’t show any real signs of distress and future observations by teachers could check
that Laura does gradually gain in confidence and doesn’t remain or increase in isolation.

Comparison of the two observations

The time sample did show how Laura typically spent her time. It also gave us some infor-
mation about her social behaviour but we still couldn’t say whether Laura talked to peo-
ple or not. The event sample on the other hand didn't give us a picture of the way Laura
spent so much of her time on her own in an isolating position but it did tell us a lot about
the range of her socialising and confirmed that she could talk well and hear what was
going on.
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Sequence 3 - David - Time Sample

Background to observation

David is a 3 years 4 months boy who has been attending the nursery in the afternoons
for 4 weeks. The staff were mildly concerned that he often seems to be at the centre of
disruptions and they had felt that they had to keep a constant ear open for him, often
meaning breaking off what they were doing with other children. They were interested
to find out what he spent his time doing, what was the cause of the disruptions, and
whether David was provoked or was exhibiting aggressive behaviour himself. The ses-
sions are mainly free play and the children are free to choose from the available activi-
ties. There are 20 children and 2 staff.

Aim
To see how David spends his fime and if he is frequently involved in disruptions.
Method

David was observed every 10 minutes for 30 seconds over a 2 hour period.

abbreviations: 7 = 7eacher, D = David

No. Time & setting Others present Actions & reactions Language

1 Lo pr >4a//’ of class D chews Als 500(. None
Classroont in
circle

2 1.20 pr1 Small group D is pouring wdler into a jug. 7 D answers
Water Zrough asks D what he warts her Zo do 7T Put in

and e say/s fe wants fis J«g 1(/’///‘/73 here”
with her wdder. Ye holds it Sfeac/y

and as the Jaj 33?5 /7eavy Ahe

/aa3/75 y dropping the jug.

3 1.30 P~ No—one D goes Zo toilet (eoatc hed éy 7 and None
Toilet at the Sink concentrates on
wa5/7/n3 pant of £ Als arrrs.
4 .40 pm Small group 2 Siteing panting. Counts children D counts
Painting table at Zable and then hears T telling a 134567
child o put nare on Panting. D then " puct
warts s name on and 33{5 very P napre
asserdive aboud iZ. on repeat s
Insistent/, \.

11



.50 p»
Pa:'nz‘/n3 Zab/e

2.00 pr
V2% a’oa3/7
Zable

210 pm
Transet area

2.20 pm

Corridor — ¢ /‘c/y

V24 /? f/'me

2.30 pm
Water Zrough

- z‘/a/y wp Zime

2.40 pr
%ome cCorner
Zidy wp Zime.

2.50 p»
Sit Z‘/ng on
Foor for
S fory —Zirre.

3.00 prm
Empty
classroon.

Small group
and T

One éoy

Small group

Small group
and T

Small group
and T

Small group
and T

7 and whole
class

One boy

D absorbed in painting a picture. D sa/s

7 sitting z‘a/r(’/ng Zo Aim and group. " ook and

e concentrates on picture in a Sriles as

5//73/8 runded way. he shows
7/'/7/‘5
/d/nz‘/nj.

P/ca)/ing a/onj\sio/e ot her éoy None

Somelimes a)aZ‘C/?fng what fe does

- éedomfng z‘ota//y absorbed in Ais

c/oé(gﬁ.

D absorbed in p/ay/'nﬁ with Crans. None

Starts i@@nﬁ Up rrore Zrack with-
ouwt \Seem/ng Zo realise thal others
are /9/@///75 with 2. BO}/ re”CZCZ(\‘.S éy
pas/ﬁnﬂ Airnr and Shoaz‘ing no . D
JuSt responds with a lesser push
and continues pulling Lp the Zrack.

D s Zrying 2o respond Zo Zeacer's Nope
re?//(esf Zo put c/oz‘/—/ing acoay and

50}/ InlerVenes SnaZ‘C/ﬁng it oAfF fur.

Tug of war enswes and other éoy

Zold ofF.

D exarrnes Lruck and goes to waler None
and .éej/ns p/ayfnj. IZ 15 didy wp

Cime and 7T has Co be owite force-

ful Zo 3ez‘ him 2o comply as fe is
éedom/ng absorbed in new garre.

) Z‘ry/n Zo put cover on dolls - None
czé\SorAZc/, 2rying o get iZ rig/t.
7is reading story aboud nacglity Anseoers
babies and D is //'5Z‘en/'n3 absorbed. “no' .ana’
“ yeS )
7s
?aesz‘/‘o;ﬁ .

Interaction ewnth Aoy who 15 hold— None
//73 wup a sheet of purrors. 2

/aag/ys . Boy Ails Airm on head and

D reacts with less force than is

Shown Co hirt. D rips paper, and

both ren of F /dé(j/?inj.
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13 310 pm Funs and /aa3/75 Fronr Slide ladder. None

P/aygroanc/ at Pushes another éoy in front of
C/IAMé/nﬂ hirr a the ladder and climbs in
Frasze. £ront of hir.
14 3.20 pr Class and Chews sock. Kuns to daddy and — * Dadedy!
Classroom -  parents hugs and gives him a paper and a
home Cime. Sock and cuddles little brotter.
David - Time Sample Interpretation

David spends his time at a variety of activities and concentrates well getting absorbed
in the activities. He seems to be very single minded and determined to do what he
wants. He plays alongside other children but isn’t seen to play with them and he does-
n't talk fo any of the children in any of the sessions. He does talk to the teacher when
necessary. He doesn’t cooperate with others particularly. There is only one session
which involves a disruption and this is instigated by David and is a result of him taking
exactly what he wants without referring to what others are doing. He isn't seen to be
aggressive even when his single mindedness annoys others and he gets hit by them. He
is very assertive and stands his own ground without becoming physically aggressive.

David - Time Sample Conclusion

David has good powers of concenfration, becoming absorbed in whatever he is doing.
He is single-minded, to the extent of taking what he wants without reference to others,
possibly resulting in conflict situations, but his involvement in disruptions does not seem to
be frequent. An event sample may provide more evidence of both these points.
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Sequence 4 - David - Event sample

Background to observation

David is a 3 years 4 months boy who has been attending the nursery in the afternoons
for 4 weeks. The staff were mildly concerned that he often seems to be at the centre of
disruptions and they had felt that they had to keep a constant ear open for him, often
meaning breaking off what they were doing with other children. They were interested
to find out what he spent his time doing, what was the cause of the disruptions, and
whether David was provoked or was exhibiting aggressive behaviour himself. The ses-
sions are mainly free play and the children are free to choose from the available activi-
ties. There are 20 children and 2 staff.

Aim
To see the nature of David’s involvement in disruptions.
Method

Observe all interaction where David is involved in disruptions.
abbrevidtions: T = teacher, D = David, G = Gir/, B — Boy

No. Time Others Present Description of incident Teacher Involvement Provoked
| Lig pr1 Srall group D and G SP/‘Z‘Z‘/ng wwdader T intervenes and /3nore5 No

rowund cater Fronr Che wdter incident and spends Zine

Zable Ccontarners c//reci/‘nj D 2o different

53/762\//040-

2 2.3 /M 72.)0 g/‘/‘/S ) D /‘hZ‘/AM/.a/aZ‘eS a 6 A}/ T‘hOZ:I'Ce\S ana’ 625,«5 /\/O

Zoilets Sz‘ana///g very close for no whad s hcgppen/ng and

apparest reason directs D s hand drying.

3 1.30 prm Tioo children a@ (G dabs pant on D's new T comes and directs Yes

pant Zable. paper. e runs round rea’isz‘r/éaz‘/ng the paint.

Zable, takes her paint pot
and /daﬂ/]S . She shouwts
For teacher.

4 210 pm Tewo children D p/ca//ng next 2o others  None. No
p/aying with and suddenly turns 2o
Cran—set. 5raé Zrain track causing

other B o copplan and
PUSH D. D holds Aoy out
of” woay deterrined Zo Zake
Zhe z‘rac(’ he wants.

14



5

[

=

g

9

2.0F P

2.25 pr

3.12 pr7

3.5 prm

315 P

One éoy »n

corridor.

Four children
Z‘/a/yinj Up rowund
water Zable.

7o air/s p/ayfh
with %rfcks ) 9
p/aygroanc/.

7o children
with bricks in
p/a/groanc/.

Groa/ In circle
on floor.

D /s /Vld:él.hﬁ noilses and None. No.
involves another B cwho Ae
£alls over.

One girl Zells Dits Zidy TCOM&‘S and explans why No.
up time and he responds it wasn a 3000/ f/]fnj Zo

AV poar:‘ng wdader on her do and asks fim Zo

head twice. A bt oFf a qpo/ogl‘\fe, w///c/{ he does
battle enswes and she and says " sorry”.

goes to e/l 7.

D comes down From None. No.
climbing frame and
interrupts tewo Gs plasing
with bricks. One 3/}/
/eat/e§ immediately, sa/ing
“nol”. D continues Z‘a,(’/ng
Che other airls bricks —
"I want dll” but she
Zells him he's not
allowed to take all of
them. D sass "I can’
and carries on.

B copres Zo join D. D 7 consoles boy Gin back- No.
Shots no acoareness of 3roanc/>.

boy and hurls a block

/7/(‘2‘//39 Z‘he B accia’enz‘a//y.

D carries on p/@//nﬂ cwith

bricks rejd/‘c//eSS as the

boy runs acay crying

/oac//y.

B 5i2ing next Zo 2 gets None. No.
up o At the B cpposite.

D encourages him Sy

/aag/w'nj and Ma,é/ng eye

contact and ¢hen 5ez‘5 wup

and does the sarie hirr—

self. Chews a plece of

pcgper c

David - Event Sample Interpretation

We noted 9 incidents in total. In 6 of them the teacher was summoned by another child,
or the teacher noticed the disturbance and came to see what was happening. In most

15



of the cases the disturbance was instigated by David. In half of the incidents he seems
fo be in high spirits and laughing and the disruption was the result of over excitement
rather than deliberate antisocial behaviour. However he takes no nofice of other chil-
dren’s objections to his behaviour.

The other incidents seem to be the result of David being fotally unaware and uncon-
cerned about his effect on others. He barges in, inferrupts and spoils others’ games by
taking their equipment and takes no notice at all of their objections, being determined
to proceed with his own plans. He is not seen to be aggressive and when others react
physically to his behaviour he only responds with lesser force. He is totally unconcerned
when he hurts another child and carries on with his own game.

David - Time Sample Conclusion

David needs to be able to interpret and respond to other’s reactions — a skill that is linked
fo children’s cognitive and emotional development. David's behaviour exhibits slight
immaturity (the average development of a three year old shows someone who often
comforts another child who is crying and can talk about being happy or sad, for exam-
ple). He needs to be able to negotiate as well as to be assertive in order to join in more
appropriately. This disregard for others seems partly due to his ability to become
absorbed and involved in play, which has to be seen in a positive light.

The teachers are already helping David by not focussing on his negative behaviour but
by directing him to different, more constructive behaviour and he is then cooperative
and inferested. When asked to apologise he does so willingly. Although there are over
20 children in the class the teachers usually manage to help orient David's behaviour at
the time it occurs.

Comparison of the two observations

The time sample showed how David spent his time and showed his good concentration
skills. It also indicated his lack of cooperation with others and showed his assertive behav-
jour but was inconclusive as to the nature of the disruptions the teachers had seen him
involved in. They didn't seem to be very frequent.

However the event sample showed how frequent upsets really were and indicated
strongly that David's total disregard for others was a source of conflict.
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Sequence 1 or 3 - Laura or David - Time Sample

No. Time & setting Others present Actions & reactions Language
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Sequence 2 - Laura - Event Sample

No.

Time

Antecedent

Interaction

Non Verbal
Communication

Speech

Concequence
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Sequence 4 - David - Event sample

No.

Time

Others Present

Description of incident

Teacher Involvement

Provoked
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Siren produces a range of other child development films
and all follow children in everyday situations. Some are
conventional films while others are specifically designed

for learning observation skills and consist of valuable
source material.

Siren Films Itd. 5, Charlotte Square, Newcastle upon Tyne, NET 4XF
Tel: 0191 232 7900 Fax: 0191 261 6620 e-mail: info@sirenfilms.co.uk
web site: www.sirenfilms.co.uk



